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Pierre Bourdieu's Concepts of Field, Habitus and
Capital in Outdoor and Adventurous Activities

Cheng-Wei Li

Abstract

This study focuses on three Bourdieu's conceptsvitiaassist in exploring
the development of OAA (Outdoor and Adventurous\dt@s) in the English and
Chinese contexts, and understanding its placesipltlgsical education curriculum
within the realm of education system. This entaiis examination of the
differences between these two countries in soe&dlcational and cultural
contexts. The way people think and act is infludreg different social, political
and cultural forces (Pike and Beames, 2013); iaratlords, people’s behaviour is
based on a complex connection with their cultutestiety. Thus, it is necessary
to adopt a disciplined and systematic approachrderdo understand the facts,
acquire credible information, and interpret it ndler to study and think critically
about the development of OAA in society. This okeheng focus will make a
significant theoretical and empirical contributiorthe sociological understanding
of the relationship between people’s behaviourthenl society. Since OAA exists
in a social context in which people live, play amork, a theoretical framework
was organised to make sense of the social asped®AA and the OAA
experience. The reason for using Bourdieu’s coscéptunderstand OAA in

society is explained in the first section. The foaf the second section is

' Cheng-Wei Li, Lecturer, Department of RecreationabtSp Health Promotion, National
Pingtung University of Science and Technology
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specifically how this theoretical framework helpsunderstand the development
of OAA and the OAA experience. The limitations obuBdieu’s concepts are
discussed in the third section. Finally, the fousdrction draws on his core
concepts that are helpful for understanding evergdaial behaviour in general,

especially in outdoor and adventurous activities.

Keywords: Bourdieu, OAA, outdoor and adventurous experiergeysical
education
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Introduction

OAA'(Outdoor and Adventurous Activities), which entadslucating
students through outdoor and adventurous expeseicgenerally integrated
within the physical education curriculum for Engla@artin, 2000; The
National Curriculum for England, 1999/2013; Thoma605). The idea of
educating students through outdoor and adventurexjseriences was
introduced to Chinese society by globalisation asalonisation in the
mid-1900s (Cheung, 2014); however, it has not lzpted in the same way
in China. Higher education institutions in Chinagae to recognise the
benefits of learning through OAA and introducedevaint programmes and
courses in their curricula in the early*2dentury (Marrow and Torres, 2000;
Mok and Lee, 2001). OAA is currently perceived asadternative teaching
strategy in physical education curricula in Chinbggher education (Yang et
al., 2005), but it started late as an educatiopgkr@ach in China and was
developed in a different way from Western counireagh as England. While
the general implementation of OAA tends to be simédcross all regions of
the globe, the concept and implementation are ipdxsed on cultural and
historical differences.

Since there is no a perfect social theory that detaly fits every social
science research, researchers must choose thaairis the most appropriate

(Beames, 2004). While examining the literature tesla to different

The term ‘OAA was introduced as part of the phgbieducation curriculum in 1995
National Curriculum for England. OAA is still incled in the latest National Curriculum
for England at key stages two (pupils aged 7-Iirge (11-14) and four (14-16) of the
physical education curriculum.
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sociological theories, it became obvious that thee concepts of the French
sociologist, Pierre Bourdieu, effectively enabled to fully understand the
relationship between OAA and the social context asdisted to critically
examine OAA and OAA participation in people’s liye@mmunities, societies
and families. By making an empirical analysis dfunal production in French
society, Bourdieu developed a series of conceptexigain how people
internalise the norms and patterns of the socialdva which they live and
how their thoughts and actions are influenced leygtactices and structures
of that social world (Bourdieu, 1993). Although Bdieu’s social work
primarily focuses on sociological issues outsideost; his key concepts have
been adopted in several educational studies (Batk@@l0; Brown, 2005;
Hultkvist and Palme, 2006). The methodology thatarpins Bourdieu’s
empirical analysis of social concepts has been @&yepl within different
research areas, including the contexts of sportewsity and OAA (Beames
and Atencio, 2008; Naidoo, 2004; Telford and Begnf5). Bourdieu’s
perspective and theoretical framework are deemdukta valuable tool that
helps researchers to think critically about how rilationship between OAA
and social structures is further reproduced by emgilsnt generations
(Bourdieu, 1977).

Based on the aim of this study, Bourdieu's perspecteems to be a
reasonable starting point for a comparative studgdoication in OAA within
physical education curriculum. Since OAA originatedthe West, it was
inevitable that a western social theory should $eduo understand how OAA
has been developed in the western world and takitmgChina helped me to
guestion what was happening there and understa@dsitnilarities and

differences between England and China. The apjitadbf Bourdieu's
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perspective facilitated a deeper considerationhef factors that impact the
application of OAA and the development of innovatipractice and policy
change. Hence, Bourdieu’s theory of social pradscadopted in this study to
explore the changing cultural interpretations of AAheir effect on the
practice of OAA, and the development of OAA in plbgs education as an act
of social distinction (Bourdieu, 2010) with the aohdeveloping a collective
understanding of the cultural relationship of OARdxploring it as a field of

cultural production and the notion of it within tHeld.
Bourdieu’s Social Concept

In Bourdieu's social concept (1977, 1990), he sagge¢hat objective
social structures and human agency exist in a dynamd interdependent
relationship. Individuals are able to act, thinkl amake decisions, due to ‘their
human capacity to be aware of themselves in relatio other people and
institutions of the social world’ (Beames and Tatf02013, p.79), such as
educational systems. However, this ability for sifermination is made by
the common practices and structures of the soc@ldwwithin specified
conditions. In Bourdieu’s theory of practice, héeatpts to overcome these
dualities using a complex interplay of his key cgpts, namely field, habitus
and capital. Bourdieu (1984, p. 101) explains thierplay between field,

habitus and capital by means of the following eipumat
[(habitus) (capital) + field] = practice.

This is primarily a relational concept in which thmarts exist in

conjunction with each other. For example, the figidDAA and its value are
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produced and maintained by the individuals (partinis or facilitators) and
institutions (universities or official organisat®nwithin it; the habitus is
caused by the absorption of the structures of theA Gield into the
individuals’ way of thinking or behaving; and diféat forms of capital
(educational resources or knowledge) are desigragdmking of value within
the field of OAA. Hence, it cannot be understoodidalation. Bourdieu’s
theory of practice is chosen as the theoreticahénaork because it creates a
fluid and dynamic image of human behaviour in theiad world. His theory
of social practice led me to understand the dynaml@tionship that exists
between an individual agency and the rules andipeacin the field of OAA.
This next section contains a general discussiorBadirdieu’s theory of

practice, with particular reference to the conceptield, habitus and capital.
l. Field

Field is the macro concept of Bourdieu’s thoughts] this helps us to
understand the circumstances and the place whéegadtions such as
conflicts, discussions or negotiations take platecérdo, 2006; Golsorkhi
and Huault, 2006). Field can be seen as the diffesecial contexts in which
agents and institutions are integrated and intexittt each other in terms of
the specific rules within the field (Walther, 201Fherefore, the field of OAA
can be understood to be a complex space compogadiicers (academics
and scholars), distributors (OAA facilitators andsseéminating bodies),
customers (students), and legitimate entities arsdriltitors of goods
(universities and curriculum) (Dromundo, 2007). Thetion of outdoor
learning or activities had existed long before teem, OAA, became a

curriculum area in the 1995 National Curriculum Eorgland; in other words,
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outdoor and adventurous activities had always edigt people’s daily lives.
In terms of how OAA has been transformed througheg&tions, it has been
developed from actions by which people made adiwn survived, such as
expeditions and camping. The MacDonaldisation ofi&@y bought these
skills in to the commercial market place so thateéducational nature of OAA
was incorporated in the National Curriculum. Foample, the origins of
outdoor and adventurous activities in England oanréced back to a history
of exploration, such as expeditions made to discdistant lands (Allison et
al., 2011). People gradually began to realise fibese explorations and
expeditions that engaging in outdoor and adventuractivities somehow
contributed to their interpersonal and intrapersaeaelopment (Allison and
Von Wald, 2010). The social activity was transfodrend legitimised over
time into a more superior and respectable formtha dominant classes
(Telford and Beames, 2015). For instance, being@wéathe great value of
the experience of adversity in contributing to ygyseople's development,
Kurt Hahn first developed and established the imgirinstitutions regarding
OAA such as Gordonstoun School and Outward Boura\®ts and Allison,
2011). The idea of Gordonstoun School and OutwaydnB School was to
teach British adolescents and young sailors theiarsurvival and physical
skills during World War Il (Outward Bound Internatial, 2018). Subsequently,
Prince Philip, Duke of Edinburgh recognises theugabf learning in the
outdoors for adolescents and young adults, andblestad the Duke of
Edinburgh’s Award Scheme in 1956 (DofE, 2016). Tihduential and

dominant members of society borrow from culturafigrticular practices

2The term ‘the MacDonaldisation of Society’ refers the socially-structured form of
fast-food business in common social institutiongZ & 1996).



LB - @ p s J BT AES S S g p g R 47

(living or surviving viabilities) and then develdpem into ‘higher’ order
social practices within different social purposesl aneanings. In general,
those dominant people or groups are more effeciivemposing their
viewpoints to the most justified and reasonable thaa others. Dominant and
dominated positions are closely related to thedfigfl power, which is split
between competing parties and polarised betweehdlders within economic,
political, or symbolic power (Speller, 2011). Domim and dominated
positions are discussed and presented in the seufticapital, when Bourdieu
claims that this cultural appropriation by the sbelites has been a common
phenomenon throughout history (Bourdieu, 1978 23)8

OAA underwent periods of enlightenment from othdsject areas before
an identity was created for it in England. As poergly mentioned in the
literature, since OAA adopts experiential technigjaed adventurous concepts,
it can be regarded as a branch or emerging fieldusfloor education and
adventure education that is defined and deliveneschool-based dimension.
In England, OAA emerged from physical educationtdoar education,
adventure education and sport psychology by borrghe key concepts such
as physical development in physical education, thé&door learning
environment in outdoor education, perceived riskaagalue in adventure
education, or the psychology of leadership (Bernd édodgson, 2011;
Hopkins and Putnam, 1993; Stremba and Bisson, 282&ed on the cultural
appropriation of outdoor education or adventure catlan, OAA may
reasonably be considered as a sub-field of a Isogel field of experiential
education, outdoor education or adventure educdfleiford and Beames,
2015). From a pedagogical stance, OAA is suborditatthe larger field of

outdoor education and adventure education. OAA,damut education,
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adventure education and experiential educationbeaconsidered to deliver a
range of attributes, such as technique, intendtdtsicchallenge and process

OAA and the key educational philosophies.

Experiential Education

Outdoor Adventure
Education Education

OAA

Figure 1 — Intersection of OAA with Key EducationalPhilosophies

From a philosophical stance, it shares a sociatespaith outdoor
education and adventure education such as an oui@od adventurous
learning environment. This place is constructed asithped by the
OAA-related facilitators, groups or institutionstusited within this space
(Bourdieu, 1989). The identity associated with méag through OAA has
currently been officially re-inscribed in the Ergjli physical education field,
and the cultural meanings attached to OAA haveifsigntly evolved into a
field. OAA an organised approach of combining tdecaational philosophies
of outdoor education and adventure education dangs to physical
education in English context. According to the RtsisEducation Curriculum

in England (National Curriculum for England, 192813), English students
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have been required to engage in outdoor and adwerstuactivities or
challenges both individually and within a team fréey stage 2 to 4 since
1995. In China, the CME integrated ‘outdoor adventudeiaation’ into the
university physical education syllabus in the Ch@erdinary University
Physical Education Curriculum Teaching Guidelines20D02 (Ministry of
Education of the People's Republic of China, 20@AA as an educational
project is a relative newcomer to the Chinese eihre field and the
emphasis in on higher education. People in theifingllture have long been
familiar with this social space of an outdoor andvemturous learning
environment, but OAA may occupy a much more vibraotial space for
people in the Chinese culture since they perceiigea novel and special field.
Bourdieu (1989) points out that a field refers tstaictured and social
context that contains particular rules and prastibat lead to certain ways of
acting and thinking. Rules in a field are not folised, but rather tacit in
nature (Wacquant, 2011), and they are shaped amgdbby members (agents)
of the field (Bourdieu, 1983a). For example, eachdamic discipline in
higher education such as OAA, music, history antheraatics, can be seen
as a sub-field of the educational field. Each salatthas its own customs and
accepted ways of thinking and being that enabl@lpeo demonstrate logical,
appropriate and relevant practices and strate@eanjes and Telford, 2013).
There is no universal rule that applies to all Balgs. In terms of OAA, there
is the diverse continuum of ways in which facilitat approach the delivery of

outdoor and adventurous activities, and some OA&ted models and

3The term ‘Outdoor and Adventurous Activities’ wasroduced as part of the curriculum in
1995 at key stage two (pupils aged 7-11), key sthgee (11-14) and key stage four
(14-16) of the Physical Education National Curricul§The National Curriculum for
England, 195, 1999, 2004).
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paradigms simultaneously exist to help facilitatorgffectively deliver OAA.
For example, when the activities are related tsqaal growth, the facilitators
in the field of OAA may commonly and intuitively lai#awn to considerations
associated with the Adventure Experience Paradigms model highlights
many key points for OAA facilitators in their plang and structuring of the
experience (Bunyan, 2011). Bourdieu (1977) assehist fields are
autonomous because of their unique rules but thenamy is only relative
because fields are embedded in a social spacefidldeof OAA may be
influenced by objective structures such as natietiacs, politics, economics
or religion. Bourdieu’s social concept of field theelps to understand the field
of OAA as a formative process have been revisitzd.h

The concept of OAA has been extensively recognsednd the world,
and OAA-related practice has been undertaken fatreift level of education.
In the school context, OAA as an educational apgroalready exists in
English students’ school life since it was introedcinto the National
Curriculum for OAA in 1995. At the academic leveipverning bodies of
England, such as The Institute for Outdoor Learniagularly publish lists of
establishments and resources where OAA-relatedijioaers and facilitators
can engage in outdoor and adventurous activitisar&us levels (IOL, 1998).
In addition, the National Governing Body is comeuttto helping English
citizens and communities to develop sporting hatuitslife by investing in
organisations and projects (Sport England, 2016 €nables more English
people and students to play sport and gives thenopiportunity to engage in
their chosen activities. A network of official asgdions and organisations not
only provides guidance for recognising and imprgvthe quality of OAA

learning, but also ensures the development andrggsign of OAA in
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England (The Institute for Outdoor Learning, 201Bhis structured, social
context enables English students to anticipate réuttendencies and
opportunities in the field of OAA (Walter, 2014)hi§ field, where resources
are generated and circulate, is composed of assefisuperior and inferior
relationships (Bourdieu, 1975). The relationship tbése English official
organisations enables the establishment of a nktilat provides various
levels of assistance to develop OAA, such as fupdecilities and planning,
research and careers. When considering the fie@/AgX in China, there is no
official body or academic institutions that suppdit development and
progression; in contrast, English students seepossess more OAA-related
resources and relevant educational background.

Bourdieu (1989) emphasises that, although eadth iseindependent and
has competition rules, there are some cross-rafeseamong different fields.
According to Bourdieu’s research, a similar relasioip of structured contexts
exists between the power of the fields and thel feélelite higher education in
France (Bourdieu, 1989). The traditional idea afaadion in China is that the
education system may provide more opportunitieslifsadvantaged groups to
improve their social status (Fu, 2011; Lee, 2000gre is a phenomenon that
students who study in good educational institutag hrave high authority and
domination when they move from one field to anathéris can partially
explain China's exam-orientated education. High sesres are regarded as
being very important in both Chinese educationstifites and students’ home
background (Beames and Brown, 2005; Gao, 2008)n&3Shi students who
achieve high test scores are praised, accordad stathe community, acquire
more attention, and are perceived to be of valtmmmBourdieu’s perspective,

the way Chinese students think and act will beugriiced by this cultural
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value being absorbed into their habitus. When Glarstudents enter the new
cultural field of OAA, this ‘exam-orientated or higest score’ aspect of their
habitus may manifest itself by them being instiveliy be drawn to the
particular feelings and behaviour associated widirtperformance when they
participate in OAA, even if OAA does not place muehlue on their
achievement and results. It is easy to understawd human beings are
constrained by the social rules when considering #bove ideas in

conjunction with the way Bourdieu describes a feetdfollows:

...a field may be defined as a network, or a configarg of objective
relations between positions. These positions ajeatibely defined, in
their existence and in the determinations they ®Bpapon their
occupants, agents or institutions, by the presewt potential situation
(situs) in the structure of the distribution of sgs of power (or capital)
whose possession commands access to the spedfits phat are at
stake in the field, as well as by their objectigation to other positions
(domination, subordination, homology, et¢Bourdieu and Wacquant,

1992, p. 97)

Human behaviour and values are directly relatedht® relationship
between individuals’ socio-cultural background é&ifestyles, such as culture,
social structures and the power in the field (Baeud 1984). Individuals’
social, cultural and economic history can be regdimas an expression of their

habitus. Therefore, the concept of habitus is erplan greater depth below.
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1. Habitus

The field of OAA is comprised of particular rulesdapractices that
produce specific ways of thinking and being. OAAilitators unconsciously
adopt the specific patterns and norms that surrdlech. They internalise the
norms of OAA in which they learn to behave in diffiet ways. For example,
when a OAA facilitator is delivering OAA in a scHoor university,
conducting a series of activities, using differesgiching resources, adopting a
variety of pedagogy or talking with colleagues, thetions of what is
necessary, normal, appropriate or inappropriat®recingrained, instinctive
patterns of thought and behaviour (Beames and rtglf013). This can be
understood by drawing on Bourdieu’s concept of tusbiwhich is one of most
influential of Bourdieu’s concepts. Bourdieu (192@es the term ‘habitus’ to
explain the dispositions that influence individughink and behave, and the
everyday activities that cement their relationskiith society. Bourdieu

describes habitus as follows:

...system of acquired dispositions functioning on ghectical level as
categories of perception and assessment or asiftagsry principles
as well as being the organising principles of aeti(Bourdieu, 1990, p.

12-13)

Habitus refers to the physical embodiment of caltucapital, the
deep-rooted habits, dispositions and skills we ggssbased on our life
experience, particularly formative experience inyegears (Bourdieu, 1990).
Cultural capital refers to the construction of tkeowledge and skills

individuals possess (Dromundo, 2007). An indivitddabitus is durable,
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evolving (Walther, 2013). It is constantly adjustaedd changed within the
current context and reinforced through further eigpee (Mayrhofer et al.,
2007). Hence, habitus encompasses how individwlaral behave in a way
that reflects of social structures and the proad#ssocialisation (Bourdieu,
1998). Individuals acquire their habitus from prign&amily) and secondary
(education) means of socialisation (Bonnewitz, 20B8imary socialisation is
acquired from family or in childhood and secondagcialisation occurs
during education at school or university, as wsllother life experiences. An
individual’s habitus is constantly being modifieddareinforced by family,

education, and life experiences, giving it a dyramiality (Bourdieu, 1990;

Walther, 2014). Put simply, the formation of habitsl a continuous restrictive
internal structure.

Patterns of behaviour are formed and influencedobjective social
structures, which are difficult to explain by clgaovisions or laws (Beames
and Telford, 2013). Webb et al. (2002) describeithabas ‘the values and
dispositions gained from our cultural history thanherally stay with us across
contexts’ (p. 36). Individuals’ dispositions, whigtclude habits, tastes, bodily
posture, feelings, thoughts and values, stem frooh r&flect their habitus.
That is to say, whether physical education teaclaees delivering OAA,
engaging in outdoor sports, travelling with famiby, talking with colleagues,
their instinctive actions and notions with regaod what is right will be
expressed and displayed in more or less the sammenalndividuals’
perception of what is appropriate turns into indfire patterns of how they
think and behave. Value is inherent in the chojgesple make and people
have to make choices in their everyday lives (Ahiset al., 2011). For

example, education comes complete with choicesgimgnfrom which
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university to attend, whether to opt for a publidlege or a vocational school,
what subjects to specialise in and which, if amgfgssional certifications to
pursue. Hence, the ‘ensemble of schemata of pévoephinking, evaluating,
speaking and acting that structures all expressiegbal, and practical
manifestations and utterances of a person’ cannoeratood from his/her
habitus (Krais, 1993, p.169). In a word, it is a&teyn of dispositions that
‘produces practices in accordance with the scheengendered by history’
(Bourdieu, 1984, p.82).

Bourdieu (1989) states that the certain values laglgfs will become
thought of as instinctive knowledge and ‘commonsgérip. 19). People’s
common sense mainly comes from the values they assienilated by living
in their specific social context (Beames and Telfa2013). For example,
when OAA facilitators deal with perceived risk hetlearning and teaching of
OAA, they may doubtless need to consider the Cdn#one Model or the
Adventure Paradigm Theory, which are invaluablethia particularity and
generality of the field of OAA. The traditional Cldse education does not
include the idea of adventure or risk-taking irctéag because ‘risk-involved’
activities are not traditionally encouraged by @sia society and education
(Cheung, 2014). Many Chinese students have beealised into a habitus
that includes how they learn, think, and interathwisk, which means that
they will only participate in OAA if the activitiegre consistent with their
perception and cognition of risk. The concept of Owith its short history
and slow development in Chinese education is caelglainfamiliar and
uncommon to many Chinese people. In terms of theepdon of OAA in
Chinese education, most Chinese peoples’ primapydassion of OAA is that

it involves dangerous or risky activities that mesuse physical injury
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(Cheung, 2014; Lin, 2007). These objective stragtuand genesis of mental
structures display themselves as social ‘rulesdétermine what kind of
thoughts are supposed, what behaviour is expeaevhat is valued. Thus, it
can be understood that habitus is a way of expigineople’s specific
dispositions and it is influenced by the socialteah

According to Bourdieu (1990), ‘habitus is esseftighe way in which
the culture of a particular social group is embdd{eternalised) in the
individual’ (p.63). When people grow up in the same similar social
environment, they will develop a similar instinaiypattern of thought and
behaviour (Beames and Telford, 2013). In other wogloups of people will
be socialised into a group habitus that contairsr thalues, attitudes and
behaviour in the same or similar social environmeshiich means that habitus
can be composed of both individual and collectivttucal beliefs. Bourdieu
(1989) uses the term ‘doxa’ to describe foundatiawlective cultural beliefs.
Doxa produces a sense that things are the wayoilnglyt to be (Jenkin, 2002,
p.156). Some of the English respondents in thisaseh may come from a
very similar cultural and socio-economic backgrguatdthe same time, they
have learned and acquired knowledge under the Btfgladucational system.
They have all been exposed to a similar upbringing various kinds of
habitus, such as family culture, school, educatiggstem and society. They
may also share many similar experiences, such dgipating in OAA at
school or on a camping holiday with the family. Aoding to the National
Curriculum of England (2013), OAA can be understasda sub-field of the
larger educational field of physical education withan inherent cultural
economy. When entering the field of physical ediocain the childhood and

schooling, the teaching generates a habitus oepgon of learning through
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outdoor and adventurous activities in physical etioo and this becomes
recognised as valuable within this specific contdsdr those pupils who
become university physical education students, itakitus of learning is
refined and reinforced through outdoor and adventsiactivities in ways that
closely fit the profile demanded within the fieBlackman, 2010). Hence, they
may become orientated toward existing teaching tipeg and maintain
continuity rather than change (Brown, 2005). Thebgctive backgrounds
lead individuals’ habitus to be similar and thisymafluence their thoughts
and behaviour.

Habitus is vulnerable to examination and challemgeveryday social
life (Beames and Telford, 2013). Although Bourd{@@77) argues that people
are influenced by their formative experiences irydde, he still believes that
they possess a degree of agency by which to clgallenreject the dominant
doxa and step beyond the norm. Individuals are ieaffected by
socio-cultural structures, but these objectivecttmes are shaped by human
beings. From an agency perspective, individuals fallg autonomous in
making choices and possess an array of alternafjMeys, 1994). All
individuals subjectively have the capacity to diréoeir own actions and
thoughts without being excessively influenced byemal forces (May and
Powell, 2008). Put simply, people possess the tghii make their own
decisions by viewing a situation with fresh eyed #men deciding what they
want to do. The new idea will gradually make itsywato an individual's
habitus by means of the constant adjustment ottimeent context, which is
what Bourdieu calls practice (1977). The Chinesgsiglal education students
in this research will receive a research-basedipeaof OAA. They will learn

through this research-based practice of OAA thablires exposure to all
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structures of the OAA learning environment for anthoat a time. Since
habitus can be seen as a product of the cultusabriyi of an individual or
group, which, in turn, produces more history (Boeemd 1990). Bourdieu’s
concept of habitus can help to understand thoughts behaviour of two
groups of participants in relation to the fieldSAA at a theoretical level.

So far, it has been stated that fields are stradtwocial contexts that
include practices and rules that create a partiauéey of being, valuing and
thinking. It has also been stated that people'dinasve knowledge and
common sense have a huge influence on their theughtl actions, and
habitus generates and shapes perceptions and sag¢hiah are formed by
history. It can be understood that, compared ton€d& students, English
physical education students may have been expodbe habitus of the OAA
community in two ways, the first of which is thaA® existed as part of their
physical education in their early childhood andostimg. The second is based
on one semester of studying OAA expertise in adrgitducation institution.
From Bourdieu’'s perspective, the early formation hatbitus has a huge
influence on shaping individuals’ actions and thusgfor the rest of their
lives. The inculcation of dispositions happens tigtwout childhood and
schooling as individuals watch and listen; therefdhe cultural capital of
those who surrounded them becomes part of theitusatBourdieu, 1977;
Thatcher et al., 2016). Another component of sopiactice will now be

discussed, namely, capital (Bourdieu, 1984).
[11. Capital

Bourdieu’s concept of capital, which emerged frdassical economics

and Marx's perspective, considers capital as aymtdee resource and the
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accumulation of individual labourers’ knowledge askills (Yang, 2009).
Bourdieu (1986, p. 245) identifies four forms ofpital, namely, economic
capital (funding, facilities, or teaching staff)ulwral capital (knowledge,
skills, or qualifications), social capital (intergenal networks, or associations)
and symbolic capital (prestige, celebrity or honoun addition to the
interconnection of these four forms of capital, Bbeu (1986) believes that
one form can be transformed into another. Capitgal be anything that is
regarded as being valuable within a given fieldaiges and Telford, 2013)
and these resources can be used to implementqgadaattion in a particular
field because they are effective and valuable laticn to that field (Bourdieu,

1993). The acceptance of OAA as a field leads twicering it as follows:

Existence of specific stakes and interests: viainkeparably economic
and psychological investments that they arouséhénagents endowed
with a certain habitus, the field and its stakesadpice investments of

time, money and woi{Bourdieu, 1990, p. 87).

Thus, the OAA field or academic field is underst@sda complex space
that contains different kinds of resources thatbEn®AA participation and
facilitation as capital. For example, students obtain cultural capital and
legitimise it by diplomas, qualifications and deggewhich are the efficient
capital in the OAA or academic field. This culturedpital can also be
transformed into another form of capital, which'dgmbolic of recognition
when it accumulates and the groups in power ackeuyd it' (Dromundo,
2007, p. 6). Then, individuals and groups strudglémprove their standing
and obtain recognition in order to define what auable and legitimate

within the field in which they operate.
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In the larger cultural field of English educatidhe English government
has acknowledged the value of OAA and introducethtib the physical
education curriculum by building on different fornd capital, such as
establishing corresponding rules, regulations, grerel management and
training. OAA is delivered to students as cultucapital by means of
education so that they acquire knowledge baseth@imiplementation of the
curriculum and teaching practice. An educationatesy can be regarded as a
legitimate entity and distributor of mainstreamtatdl capital (Hsu, 2015).
Bourdieu (1998) considers that a curriculum is tlgwed by a dynamic
interaction between action and reflection. Theiculum is a dynamic process
within the constant struggle for capital among rimembers of the given field
rather than a rigid and fixed product. Hence, witm is a productive
constructional process to create meaning (Bourdi®8). Bourdieu believes
that it is important to reflect on knowledge or #hariculum in a constantly
shifting educational field. The Chinese governnied been trying to impose
the value of OAA from the traditional Chinese edigraenvironment in the
past decade and it intends to incorporate OAA iBtonese education to
compensate for the deficiencies of traditional edioa (Gao, 2008; Zhu et al.,
2017). The implication of OAA in an eastern cultprevides more subjective
evidence for its value and justification. In Chira,growing number of
correlational research projects and studies hawedidhat OAA can contribute
to students’ interpersonal and intrapersonal dgvednt since the early 2000s
(Huang, 2010; Wang, 2009; Wang, 2012; Yang et @052 Zhang and Zhu,
2007). However, this approach is not generally &tbpby Chinese
educational institutions and the attitude that ‘O&Avaluable for students’ is

not widely accepted by Chinese society and pediptan be seen that capital
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that is perceived as valuable in one set of sagralbmstances may not be
considered as being valuable in another. If Chipesgple are unfamiliar with
OAA and its implementation, it may cause a cultwahflict (Beames and
Brown, 2005), the root of which lies in differentlitiral capital, economic
capital, social capital and symbolic capital amdingm. On the other hand,
Chinese students have had little previous expegiaricche OAA culture in
their educational background; thus, it will be idifilt for them to critique the
value and behaviour of the OAA culture around thdinthe Chinese
government suggests that learning through OAA ikialde for Chinese
education in both explicit (policies) and implicfeducational television
programmes) ways, it is likely that Chinese stuslemitl accept the value of
OAA and implement it (Beames and Telford, 2013).bWest al. (2002)
indicate that ‘fields are fluid and dynamic, mairdgcause they are always
being changed both by internal practices and psli{p.28). These elements
can help the researcher understand the factorsnfhatnce the thoughts and
behaviour of individuals and groups in the proagssocialisation and cultural
reproduction.

The knowledge and skills individuals possess magdmesidered valuable
in another field or transformed into capital tresymbolic of recognition. For
example, students who regularly take part in a@aofgphysical activities in
physical education lessons may be equipped withifsignt capital and may
thus possess a high physiological and mental cigpicihe field of school
education. Students can apply these forms of ddpitather subjects in school
education or use them to enter the outside wortholigh different forms of
capital are transformable in one part of societyatis considered as capital in

one social context may not be valued in anotheru(@eu, 1993). For
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example, OAA frequently entails physical activityat involves ‘perceived
risk’, but it potentially assists students to a#ittly develop capital that
includes the ability to adapt to different enviraamts, courage when faced
with difficulties and challenges, and a spirit ofity and cooperation when
living or working in a group. On the other hand; #lements of perceived risk,
a unique learning environment, pedagogy, symbebources or the capital of
being courageous and cooperative in OAA may notdbgable in the fields of
mathematics, history or chemistry. People fromed#ht cultural fields may
not completely understand the nature of OAA and mapder why students
need to learn in a risky and uncertain environm@atimes and Telford (2013)
maintain that the norms and rules of a culturdtifadepend on constant social
conflict between individuals and groups of peopiethe given field. This
conflict is based on what is deemed to be valuahbk desirable capital, and
how it can be used as an advantage or strengtie ifiefd.

There is a structure of dominant and dominated tipasi between
individuals or groups in a particular field (Bowrdi and Passeron, 1977;
Bourdieu, 1997). The relationship between domirganat dominated positions
leads individuals or groups to obtain, accumulaig @restall different forms
of capital such as knowledge, identity and stas, 2008). According to
Telford and Beames (2015), ‘positions of power with field are directly
proportionate to the possession of whatever stakeseld by the field to be
valuable’ (p.9). Due to its origin and long-termvd®pment in England,
English educational institutions possess their awlt-established educational
resources, as well as a great reputation for tegcand researching OAA
worldwide, which can be considered as symbolictehpiror example, OAA

has been developed as part of the physical edacatioiculum in the English
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educational field since 1995 by making educatigradicies (cultural capital),
allocating funds (economic capital), and estabhighofficial organisations
(social capital). With the recognition of OAA-redat concepts and the western
philosophy of an experiential approach in the 1880's (Huang, 2010; Zhang,
2014; Zhu and Zhang, 2012), the Chinese governtmasitgradually realised
the benefits of OAA and borrowed its educationataapts and philosophies
to implement them in physical education teachingccdkding to a
preliminarily comparison of educational resourcegarding OAA between
England and China in the literature, England atigin of OAA has enjoyed
an abundance of OAA-related resources in the eiduedtfield. English
educational institutions possess a greater the amafucapital than China,
such as the ways of academics, disseminating rtimodies or legitimising
and official organisations. Individuals or group#hwa greater volume and
legitimacy of capital may be deemed to be domimaxat may find it easier to
integrate and develop. On the other hand, indivgloa groups who possess
less capital may lack the necessary resources tonke integrated and
participate in the field of OAA. Bourdieu (1993)liezes that the amount of
capital possessed by individuals or groups haseztdimpact on the amount
of power they have in the given field.

In addition, educational institutions and their rcaula cannot only be
seen as a means to reproduce cultural capitaglbotsymbolic capital, which
puts them in a position to acquire authority andagte their dominant status.
Diplomas and degrees as cultural capital are atigarded as the requirement
to enter another field, especially in Chinese dgcigiuang, 2013). The
amount of capital and ownership of cultural capdadides individuals and

groups (Bourdieu, 1989, 1993). It is often linkeilwthe future, social status,
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success, actualisation of a person or group ans llegcomes a symbol or
means to represent the amount of power they pogBessdieu, 1997). This
can partly explain why Chinese society has longchid great importance to

academic credentials and achievements.

Limitations

In order to overcome the impasse between subjsotiand objectivism
in social theory, Bourdieu proposes the theoryratpce, which emphasises
the dynamic and interdependent relationship betwebjective social
structures and human agency (Bourdieu, 1977). Aaogrto this theory,
society is an interdependently negotiated netwéikteractions and practices
between individuals, which is open to strategicmgfarmation because it is
constantly undergoing change based on individuats @ractices. Connell
(2007) argues that the formation of western-bassmokgical thought by
Bourdieu, Coleman and Giddens may be limited in utglerstanding of
non-Western society. For example, when applying r8ieu’s theory of
practice to the ‘international’ society, an issngeeged from the sociologically
grounded need to build the social contours (Guz2B06). It is inevitable that
the larger field of society will be reduced to musimaller communities in
cross-cultural or cross-national research. Each nwomity may have its
specific cultural characteristics and its own rufeat may not be influenced
by the broader social structures, such as the antous regions in China; thus,
the analysis often involves geographic limitationEhe capability of
self-determination may not be fully restricted bg tommon social practices

and structures. On the other hand, if concentratimga specific object, the
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limitations of ‘society’ may be scrutinised by the®undaries of the object
(Guzzini, 2006). The recombination of objective iabcstructures into
complex configurations of social practices betweedividuals seems to
ignore the subjectivism. King (2000) argues thaeterminacy always exists
in the relationship between individuals, which takaccount of
inter-subjectively meaningful, but creative so@ation. For example, people
in the lower classes generally do not invest muckducation. It is unlikely
that they are uncultured, but they consider edowdat be helpless or useless
(McNay, 1999). Similarly, the western-based sogalal concepts by
Bourdieu was limited in effectively interpretingetthabitus of OAA in the
Chinese context. If the local government or edocati administrator does not
support OAA as part of the Chinese curriculum incst context, it is unlikely
that they consider OAA as an insignificant subjdxtt they consider other
elements to be more important. They would ratheesh in some other
projects that are regarded as valuable resourcegh@r lives. Besides,
Bourdieu did not consider the interaction in thegasss of family socialisation.
A number of scholars argue whether cultural camigal fully be transmitted
by family, elders or the upper class such as theritance of capital (Geny,
2000; Lahire, 1995). The acquisition of culturabital in the process of
family socialisation cannot be regarded as ‘trassment’ or mechanical
transmission (Geny, 2000). Bourdieu’s concept oésmphasises an unknown
process that is complex, fluid and dynamic (McNE8Q9). The limitation of
this interpretation is that it may consider whetltee family and the
educational system are the cause and effect oFithdils’ acquisition of
cultural capital and habitus in contemporary saegetinevitably, there are

many uncertain factors in the process of sociaisatThere are the subtle
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interactions between continuator and transmitténéncultural reproduction in

schooling and childhood.

Conclusion

In development and policy support, most of Chinpseple have little
experience of OAA in their childhood and schoolir@pnversely, English
people can experience OAA in primary and secongahpol, which meant
that they have been totally immersed in an OAArdB® environment from an
early age. The inculcation of this disposition aced throughout their
childhood and schooling period, as they watched lgtdned; hence, the
experience of those around them became part of tagital and culture
(Bourdieu, 1977; Thatcher et al., 2016). Since €&énpeople have little
previous experience of an OAA culture in their eational background, it will
be difficult for them to critique the value and betour of the OAA culture. If
the government can develop and generalise OAA th kaplicit (policies)
and implicit (educational television programmes)ysvaand believe that
learning from OAA is valuable for mainstream ediaratit is likely that the
people will accept its value and experience it iinSe or Taiwanese society
(Beames and Telford, 2013). In an ideal world, ifpis are given the
opportunity to construct and develop their expererof OAA in their
childhood and schooling, this experience will l¢hem to possessing a much
bigger personal background of OAA; thus, when tlcounter further
training courses in the future, their facilitatiohOAA will be underpinned by
an OAA-related cognitive foundation.

This study has contained an outline of how Bourdiemork, as a
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perspective of social theory, is helpful in undansting and deconstructing the
development and culture of OAA. Bourdieu’s sociaheepts of field, habitus
and capital facilitate a deeper understanding efvtbrld of OAA, the society
in which we live, and how the embodiment of experes from OAA can
shape individuals’ habitus with the disposition walue specific teaching
practices. His sociological perspective providesnethodological tool for
analysing the relationship between human agency sowial contexts or
circumstances. The application of Bourdieu's soc@icept into the Chinese
educational field helped to critically analyse th#erences of OAA between
England and China. In the different social conteRsurdieu’s theory helped
us to reveal and recognise the operation of powdrits implications in the
field of OAA, such as the curriculum content and fiotential form. In
addition, the Bourdieu basics will serve as a helgffeoretical framework to
analyse the participants’ actions and thoughtsrdagg OAA, which may be
influenced by social structures in a specific figidacro; structure) where
certain rules apply and also individuals’ habitosicfo; agency) (Bourdieu,
1972). While some may question the limitations oliRBlieu’s social concepts,
his key ideas are still potentially valuable forderstanding the development
of OAA, not least because the concepts of habitgscaltural capital have a
way of refocusing the integrating aspects of edaocat experience and
everyday lived experience to explain the ways inictvhprivilege and
disadvantage are structured within the larger $osistem. These key
concepts will permit a deeper analysis of the paldr issues in the various

social worlds.
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